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Center for Teaching Effectiveness
The University of Texas at Austin

Program Overview

How do most college and univer- dents. It is the main campus of the state-their professional development (grant writ-
sity faculty members learn how to teach?wide system. This paper will discuss the ing, publication, time management, etc.),
What do they find the most difficult part history of this particular Center and the some in their personal development (cri-
of teaching? Is there anyone who is avail-programs and activities which are avail- sis management, career change, etc.).

able to assist them when they run intoable to the 2600+ faculty members. Some programs work more at the institu-
teaching problems? tional level with departments, curriculum
Philosophy design, and program revision. Each ap-
Eventhough faculty members spend proach to faculty development has its
85-90 percent of their time on teaching The Center for Teaching Effective- advantages and disadvantages, and what

related activities, very seldom, if ever, are ness began its operation almost simulta-an individual center chooses to highlight
they exposed to methods which will assistneously with the onset of the faculty de- must be in accord with the goals of the
them in more effectively guiding the learn- velopment movement in higher educa- institution.
ing of their students. This lack of specific tion. The philosophy of this movement is
training in teaching techniques can bethat the most important and productive The Center for Teaching Effective-
extremely stressful and is very ineffi- resource any institution has is its faculty; ness (CTE) at The University of Texas at
cient. Typically, faculty members use a therefore, time and money invested in theAustin has always had the improvement
teaching method just because that is howdevelopment of faculty members return of teaching as its central focus, although
they were taught or because someone elseany times their value for as long as theprograms in other areas have occasionally
they know uses that method. Seldom dofaculty member is a part of the institution. been offered. The restriction of emphasis
they think about the consequences. This is due primarily to the original charge
results in a great deal of wasted time and One way this investment pays divi- given by the Faculty Senate and to a
effort which could be put to much more dends is that when an individual instruc- continuing commitment to that charge by
productive use if they knew more about tor becomes a more effective teacher be-ssubsequent Advisory Boards. Although
the basics of teaching. cause of our efforts, the change has arwe feel that a broader focus, one which
impact on his or her current students asincludes professional development pro-
To help provide assistance to fac- well as on all future students who enrollin grams, might be more consistent with the
ulty members who wish to know more that class and any other class taught byoverall goals of the University, for now
about effective teaching techniques, nu-thatperson for as long as he or she teacheshe small size of the staff prevents us from
merous colleges and universities are esAnd once a faculty member realizes whatexpanding into other areas more repre-
tablishing Faculty/Instructional Develop- can be done, he or she becomes a selfsentative of those overall goals.
ment Centers or Centers for Teachingrenewing resource and continues to im-
Effectiveness. The Center for Teaching prove without the need for much more In spite of the restrictions in size
Effectiveness at The University of Texas than encouragement. Also, by showingand emphasis, CTE has served as a leader
at Austin has been in existence since 1973n interest in that individual's teaching, in the field and a model for many other
and has been a leader in the faculty develwe are communicating the message thatenters across the country and interna-
opment movement. At The University of the University cares about teaching intionally. Nevertheless, we believe that
Texas, itis felt that the Center conveys angeneral and that person in particular. Thisour first responsibility is tehis campus
important practical, philosophical, and demonstration of commitment on the part and its faculty. We view ourselves as a
psychological statement about the com-of the institution then results in a return of service organizatiofor the U.T. faculty,
mitment of the University of Texas to thatcommitment by the individual and an and we can be depended upon to do what-
excellence in all areas, teaching as well asmproved identification with the institu- ever is needed to help instructors find an

research and service. tion. answer to their questions as quickly as
possible. We believe it is this determina-
The University of Texas at Austin The translation of the faculty devel- tion which has helped us win the respect

is a Public, Research University | opment movement philosophy into spe- of those with whom we've worked. It is

(Carnegie classification) with approxi- cific programs at various institutions takes the respect of our U.T. colleagues which
mately 2300 full time equivalent faculty many forms depending on the characterwe prize, more than the national recogni-
with an additional 600 FTEs of assistant and goals of each institution. Some pro-tion we already have.

instructors and teaching assistants, 40,50@rams concentrate only on the improve-

undergraduates and 10,000 graduate stument of teaching, some assist faculty in
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The History of CTE 4. Information and referral services; INFORMATION/REFERRAL
5. Periodic workshops for faculty SERVICE
In September of 1972, in response members on a variety of topics
to Faculty Senate interest, a Senate Com-  related to teaching improvement; This service comes in three forms.

mittee composed of five senior faculty 6. A detailed examination of general- The first is aNewsletter put out twice a
members was appointed to investigate the  purpose classrooms to determine  semester containing information about
matter of the improvement of teaching their suitability and to note the type Center activities as well as articles written

effectiveness. After seven months of in- of equipment they contain with an by the staff and others in the field of
vestigation, discussions with other fac- eye to upgrading substandard faculty development on topics of interest.
ulty members, and deliberation, the com- classrooms. Occasionally, we also solicit articles from
mittee presented its report to the Faculty faculty members who use innovative tech-
Senate which recommended the estab- ACTIVITIES nigues in their classes or who have exper-
lishment of a Center for Teaching Effec- tise in teaching-related areas. A recent
tiveness. This report was adopted by the The activities conductedin response addition to the newsletter has been the
members of the Senate without dissent,to the Advisory Board's recommenda- inclusion of an annotated list of interest-
and in April of 1973 the report was brought tions are briefly described below. ing articles from journals and other
before the University Council. The Coun- sources. Faculty members may request
cil concurred and forwarded the reportto  INDIVIDUAL CONSULTATION single copies of these articles on alending
the President with a recommendation that basis. This addition to the newsletter has

a Center be established. The President One of the most effective and yet allowed us to reach a whole new group of
approached the Board of Regents withtime-consuming activities of the Center is faculty who have been unable to attend
this proposition in the summer of 1973, the consultation service. All the profes- other Center functions.
they approved it, and the Center begansional staff members engage in one-to-
operations in the 1973-74 school year. one consultation with faculty clients. A second type of information/refer-
These consultations range from helpingral is our smalReading Roomcontain-
The broad mission of the Center for the client find resources or referencesing books and articles on teaching. These
Teaching Effectiveness is to provide the relating to things they want to try in their materials are available to the faculty and
faculty with assistance in making teach- teaching, to long-term consultation last- graduate students to read at the Center,
ing/ learning more effective on the UT ing for a semester or more. however, our book holdingi not circu-
campus. The Faculty Senate Committee late.
which initially proposed the formation of During the consultation process, the
the Center stated that the focus should beonsultant typically reviews course mate- Many of the Center's handouts are
on support for faculty members, although rials, evaluates in-class teaching behav-included in this sourcebook.
the Center has since become involvediors, examines the tests, and reviews stu-
with the training of tegching assistants. dentevaluapions ofthe course anq instruc- Though our books do not circulate,
The Committee also |_nten_ded .that theto.r. Ocpasmnally, the mstrucFors class they may be used during regular Center
Center should work primarily with fac- will be videotaped to allow the instructor hours (8:30 a.m.-4:30 p.m.); photocopy-
ulty members who were trying toimprove to take a more objective look at his or her '
undgrgraduate courses. While thisis pre-teaching behavior. If, by chance, thg paid at the time of copying or through IDT
dor_nmgtely the case, r_nuch of th(_a Wor!< gonsultantdogs notfegl completely_quall— - Inter-Departmental Transfer of funds).
which is done also assists faculty in their fied to.determlne solut|op§forapart|cular The collection of books includes works
graduate courses as well. teaching problem, additional resource
people may be consulted. Allinteractions
During the first semester of its ex- which take place during these consulta-
istence, the Center's Advisory Board (com-tions arestrictly confidential.
posed of five faculty members, two stu-
dents and two administrators) decided Although the time spent on this
upon the following program activities as a service is great, the pay-offs in terms of
set of short-term (five year) emphases,amountand duration of positive change in
listed in descending order of priority: the client are also great, and we feel that
this has been one of our most successful
1. Courses in college teaching for activities.
faculty members;
2. Courses in college teaching for
graduate Teaching Assistants;
3. Consulting services for faculty
members;

ing is available for a minimal fee (either

ranging from the evaluation of faculty
through teaching writing across the cur-
riculum and are classified as follows:

Computer-Based Instruction
Educational Administration
Educational Philosophy
Educational Psychology
Educational Technology
Evaluating Faculty
Evaluating Students
Faculty Development
Instructional Design
Objectives

Reference

TAs (Graduate Assistants)
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Teaching Writing for graduate TAs. In 1980, other personal RESEARCH
Teaching Methods developmenttopics were added including
Journals "Dealing with Stress" and "Surviving the Over the course of our existence the
Newsletters Mid-life Transition." The latter was quite Center has been involved in numerous
successful and has been repeated periodresearch projects concerning teaching.
The Center also maintains alending cally. Although researchis not our primary func-
collection of articles relevant to a variety tion, we find that many of the questions
of aspects of teaching. Because of copy- Attendance at these workshops haswe have are peculiar to the U.T. environ-

right rules and printing costs, these mate-varied widely, depending on the topic. ment and are best answered by study on
rials may be borrowed for 3 days only. While those who attended them rate themour own campus.
Requests for these may be made either imhighly, the relatively small numbers

person or through campus mail. reached by this format have caused us tdHogg Foundation Assertiveness Study
guestion their usefulness given the time
In order to help faculty members required to prepare for each one. Since Mention was made earlier about the

find information in the Center's library 1985 we have discontinued these work-expansion of Center workshops into the
quickly, we have compiled a computer- shops and instead concentrate our effortgpersonal development area. One of these
ized listing of the library holdings. In on individual consultations, our written efforts began as a research study funded
addition, we are planning to produce a communication modes (i.e., the Newslet- by the Hogg Foundation. When we ini-
series of booklets that cover the mostter, handbooks, handouts) and our ex-tially considered the possibility that
frequently requested topicsinacondenseanded workshops, thBew Faculty assertiveness training would be benefi-
version, including an annotated bibliog- Teaching/Orientation SeminaandEx-  cial to instructors, we felt the need to

raphy for each topic. perienced Faculty Teaching Conference study the process before embarking on a
full scale program. With the grant we

A third, though less formal, means UNIVERSITY-WIDE AND received we were able to bring a clinical

of information/referral is owavailability DEPARTMENTAL psychologist onto the staff temporarily to

to answer questions over the phone  CONSULTATION AND SPECIAL design a program for us. The program

We receive numerous telephone inquiries PROJECTS was then tested for its effectiveness be-

about questions on teaching, such as grad- fore being officially implemented.

ing policies, ways to help struggling stu- The CTE professional staff membrs

dents, where to find equipment and manyperiodically are requested to assist with Sloan Foundation PSI Project
more, and have been able to answer apecial projects, provide consultation to
large percentage of them. When we can'idepartments or serve on University-wide In this project a number of faculty
find the answer, we can usually refer the committees. Some examples of theseffom Engineering and Natural Science
caller to someone else who can. kinds of activities include: plus a few from other areas such as En-
- Conducting workshops on teach- dlish and Library Science developed vari-
WORKSHOPS ing-related topics for individual depart- OUs courses using the Keller Personalized
ments System of Instruction, better known as
The Center conducted regularly - Acting as facilitators on depart- PSI. The process involved modularizing
scheduled workshops for the faculty and mental/college faculty retreats course materials, training proctors, set-
graduate teaching assistants up until 1985. - Assisting in the analysis and de- ting up management systems and so on.
They were offered approximately once asjgn of curriculum The Measurement and Evaluation Center
month with some extending over a several - Assisting in the design of teaching €valuated the success of the developed
week period when the topic was particu- portfolios for specific departments and courses separately and collectively, and
larly complex. In general, the workshop colleges reports describing each course and the
topics were aimed at the theory and prac- - Serving on the committee to ex- overall project were produced.
tice of teaching including such things as amine the general purpose classrooms
lecture methods, testing, grading, discus-and make recommendations forimprove- ~ Exxon Foundation SIP Project
sion leading and so on. ments that will facilitate teaching in them

- Helping colleges design and imple- In the Student Input Project we
In 1977, the Center began to experi- ment conferences with teaching themes investigated a process for supplying rapid

ment with workshops which were aimed - and so forth. feedback on teaching effectiveness to in-
at the personal development of faculty. These activities help us get to know Structors while at the same time involving
The first of these was a self-assertionthe individuals in various departments students more intimately in their own
skills workshop. This program was so and provide them with resources who instruction. In the study each course had
successful that it has been offered severahave expertise in the teaching/learning@ team of students who met with the
times since and has been included in theyrocess in a variety of situations. instructor on a regular basis to discuss the
offerings for many of the teaching courses class and talk over ideas on how to im-
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prove the teaching/learning in that class.there were important disciplinary differ- presentors, and assistants in consultation
The study involved about two dozen ences in learning to teach and how onefor microteaching and videotaping. We
classes from across the campus whichdevelops an identity as a teacher. Queshave conducted short summer courses for
made it possible for us to compare a wholetionnaires were administered to graduate398T faculty in which the design of these
range of variations on the SIP theme (i.e.,students enrolled in departmental 398T courses was studied. We have offered
that frequent, direct feedback will help classes to assess: 1) teaching attitudesspecial workshops and gatherings for 398T
increase teaching effectiveness). Weskills and knowledge, 2) identification faculty during the long semesters. We
found that the variable that made the big-with teaching roles and concerns, and 3)also produced a handbook which covers a
gest difference in the success or failure ofproblem-solving sophistication in class- variety of topics in teaching which can be
the process was the degree of involve-room situations. Over the duration of the used by the instructors of 398T to plan
ment of the individual. The more an grant, morethan 1000 questionnaires wereheir own courses.

instructor or student became actively in- administered in forty-two departments.

volved in the feedback process, the more The efforts to upgrade courses for
he or she derived from it. The study Teaching Assistants have been quite suc-
convinced us, however, that it was not COURSES IN cessful. A recent report to the Graduate
feasible to institute the process on a large COLLEGE TEACHING Assembly dealing with 398T cited the
scale because of the need for commitment FOR FACULTY MEMBERS Center's efforts as being one of the impor-
on the part of the participants. AND tant variables in successful 398T classes.
GRADUATE TEACHING (A Study of the 398T Requiremedny T.
Large Class Analysis Project ASSISTANTS Demetri Vacalis, Associate Professor.)
In 1985, we completed a study of Orientation/Assessment for

the attitudes of students and faculty to- College Teaching Course International TAs
ward large classes and the practices which for
contribute to the success or failure of such Graduate TAs - 398T In 1987, the Texas Legislature
classes. During the course of this project, passed a rider to the appropriations bill
observers from the Center staff sat in on Our primary goal in this area is to requiring all public institutions of higher

the classes of faculty participants for the he|p departments develop programs to learning to provide a program or short
entire semester and recorded data on whahtroduce their TAs to teaching. To do course to insure that all courses be taught

wentonin class. In addition, student andthis, we have taken two complementary clearly in the English language. In re-

faculty attitudes about large classes be-approaches described below. sponse to this law, The University of
fore and after the semester were sampled Texas at Austin developed a three-part
to determine if any changes could be During the summer of 1972 the Program for International Teaching As-

detected. Other instructors who taughtpirector of the Center and a member of Sistants and Assistant Instructors (ITASs):
large classes were interviewed about theirthe Measurement and Evaluation Centerdh assessment, an orientation, and a course
own methods, successful orunsuccessfulstaff initiated a graduate course in the for the conditionally certified.
Course materials were reviewed. Thepepartment of Chemical Engineering
results indicated that students and facultyentitied "College Teaching in Engineer- In the Fall of 1988 we conducted
in general did not care for large classes,ing and the Sciences.” This course wasthis program for the first time. First, the
but the students preferred those largejntended to provide education and train- English speaking skills of the Interna-
classes in which the instructor challengeding in the various engineering and scien-tional Teaching Assistants are assessed
them intellectually. The results of the tific disciplines for students thinking about Via a locally developed test which con-
interviews have been compiledintoahand- career in college teaching. The coursecentrates onthe TA's ability to understand
book forinstructors of large class&a(n-  has been offered each summer since ther@nd explain clearly information from his/
ing the Pedagogical Monstgwhichcon-  and has been used by many other depart€r major discipline. The ITAs who are
tains many suggestions on all aspects ofnents as a model for the "398T" graduatecertified or conditionally certified then
teaching such a course. teaching assistants’ course taught by theidttend an orientation seminar in which
own faculty. Many of these faculty actu- they are giveninformation aboutteaching
FIPSE Grant ally audited this summer course prior to Practicesin American higher educationin
teaching their own version. general as well as an orientation to teach-

This project involved an analysis of ing and working at U.T. in particular.
the ways in which departments differ in In addition to teaching the summer
their methods for preparing teaching as-course, the Center has been active in pro- ~ Those ITAs who make below a cer-
sistants for their assignments. The grantviding direct assistance to professors whotain score on their spoken English assess-
ran from June 1992 through May 1993. In teach the 398T courses in a large numbefments (i.e., are conditionally certified)
studying the 398T courses on campus, weof departments. Center staff membersmust take a semester-long course and be
attempted to document whether or notserve as design consultants, gueste-assessed at its conclusion. If their
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departmental appointment will include systems. Presentations inthe program arelay we bring the whole group together
contact with undergraduate students, theymade by Center personnel plus "veteran"and do something which will focus on the
must pass this re-assessment of their spofaculty members from various colleges conference theme. Themes from past
ken English at an acceptable level. Inthisaround the campus. These veterans haveonferences are:
course Culture and Communication for been chosen because they are themselves 1986 -Rejuvinating Your Teach-
University Teachingthey are giventrain- outstanding teachers and are willing toing;
ing in English pronunciation and addi- share their time and experience with their 1987 -Teaching Students to
tional instruction in the specific teaching new colleagues. A majority of the format Think: It's a Dirty Job But Somebody's
skills they will need as a TA. They are consists of three or four 50-minute con- Got To Do t;
also given a chance to practice some of thecurrent sessions from which participants 1988 -Grand Opening of the
skills they are learning in a micro-teach- choose one to attendlheSeminartakes ~ American Ming
ing situation. (NOTE: ITAs whose as- place thefirst three days of the week prior 1989 -Both Sides of the Desk:
sessment scores are so low that they carto registration so usually the new faculty Why We Teach...How They Learn
not be certified or conditionally certified members do not have departmental re- 1990 -Expanding Perspectives:
must take an Intensive English course andsponsibilities to worry about. Yours and Your Students'
pass the assessment before they are al- 1991 -Playing with a Full Hand:
lowed to attend the orientation.) Evaluations of the program have Your Strong Suits for Effective Teach-
been extremely positive, and it has re-ing;
New Faculty ceived national and international atten- 1992 -Whad ja git? A workshop/
Teaching/Orientation Seminar tion. Of all the course formats we have conference on the Evaluation of Student
tried, this has been the most successfulLearning
Attempts to establish courses for (A detailed description of this program 1993 -Looking at Teaching
faculty members have met with mixed may be found in "Filling the Gap: Intro- Through Different Lenses
success, primarily because of the timeducing New Faculty to the Basics of Teach- 1994 -From Chalk to Computers:
commitment involved. We have con- ing" by Lewis, Svinicki and Stice ithe  Twenty Years of Progress in Teaching
ducted short, six-week courses as well asJournal of Staff, Program, & Organiza- 1995- Learning Together,
semester-long versions. Neither of thesetion Developmentvol. 3, no. 1, Spring 1996 -Redesigning the Wheel.
were as successful as thew Faculty 1985, pp. 16-21.)
TeaChing/ Orientation Seminarwhich We wantthis conference to be some-
was initiated in 1980. This Seminar, held Experienced Faculty thing which will attract previous partici-
just prior to the start of the Fall semester, Teaching Conference pants as well as first-timers so we engage
is aprogram dESigned tointroduce all new a group of past participants in p|anning
faculty to the campus, and to provide After theNew Faculty Seminde-  for the next year. We also want this to be
them with information which will im- ~ came established, experienced facultya "conference" at which colleagues share
prove their teaching effectiveness. members began asking if they could at-their expertise with each other so, the
tend because it had not been available tQCTE staff coordinates and facilitates, but
For the first five years, participants them when they were new faculty mem- e don't do too much of the presenting/
attended classes and workshops aboubers. For two years we let any experi- sharing.
seven hours per day for five days. Theenced faculty member who called with
program is voluntary, but, prior to the that request attend. However, the re- At the first Experienced Faculty
1985 financial problems, new tenure-track quests became so numerous we decidedeaching Conferenddanuary 1986) we
faculty received a stipend for attending. that there was a need for a similar work- had 62 participants. At the January 1989
Funds for the program are provided by theshop for experienced faculty members. cConference, there were 140 and atten-
President. (Due to the financial prOblemS dance has remained at over 100 since
of 1985, the funds for the Seminar were TheExperienced Faculty Teaching then. We feel like this is a definite indica-
severely cut, allowing no stipend for the Conferencehas been designed as a two-tjon of a successful program. (A detailed
faculty. Initially, the Seminar had been day experience which takes place in Janugescription of this program may be found
canceled, but the Center staff petitionedary just prior to registration for the Spring jn "A Conference on Teaching for Expe-
for permission to conduct the Seminar semester. The format for this conferencerienced Faculty” by Lewis, Svinicki and
anyway on a no-stipend basis and reduceds very similar to th&lew Faculty Teach-  stice inThe Journal of Staff, Program, &
time-frame of three days, rather than de-ing Seminay but we have tried to aim the Organization Developmentol. 7, no. 3,
priving incoming faculty of its benefits.) content at a higher cognitive level. The Fa|| 1989, pp. 137-142.)
afternoon of the first day and the morning
The program's agenda covers top-of the second day consist of three or four
ics from course design to evaluation of concurrent sessions from which the par-
student learning, from practical in-class ticipants choose one. The morning of the
techniques to the philosophy of grading first day and the afternoon of the second

Summer Seminar
for 398T Instructors

In conjunction with the FIPSE Grant
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we obtained in 1992, we started a three-

day, Summer Seminar for 398T Instruc-
tors. This seminar provides an opportu-

THE STAFF English as a Second Language at the Texas

Intensive English Program. She has co-
The Center for Teaching Effective- authored two textbooks on language learning

and is currently president of the regional

TESOL (Teachers of English to Speakers of
Other Languages) affiliate. She has been with
CTE since 1989.

nity for current 398T course instructorsto ness at The University of Texas has a
come together to share ideas obtain infor-small, but competent staff consisting of:

mation about TA development and train-
ing techniques. The seminar is limited to
12-15 participants to promote discussion
and networking. Each participant is also
given a copy ofTeaching Pedagogy to Marilla's Ph.D. is in Experimental Psy-

Teaching Assistants: A Handbook for chology and Cognitive Learning from the
398T Instructor¢310 pgs.). This seminar University of Colorado. She was a faculty
is continuing past the grant funding pe- member at Macalister College in St. Paul,

. . Minnesota and has taught graduate courses in
riod with SUppo.rt from the VP & Dean of Learning & Cognition and Teaching in Higher
Graduate Studies.

Education at the University of Hawaii and
U.T.-Austin. She has written numerous chap-
ters and journal articles and is currently the
Editor of theNew Directions in Higher Educa-
We of the Center staff feel that we tionseries published by Jossey-BaSke has
have been successful in meeting the goa|§erved as the President of the Professional and
originally set out for us by the Faculty Organizational Development (POD) Network

Senate and Advisory Board. We have ain Higher Education and has been active in
strong base of support in the faculty and.'; ?r?gg{hzil_?g zgffm since 1974 when she
receive a lot of positive feedback on our’ '

current programs. Although we have no
immediate plans to expand our activities,
we try to be alert to new needs of the
faculty, such as those brought on by new
curricula and new instructional methods. Karron's Ph.D. is in Educational Cur-

We try to be proaCt'V? by initiating r.]eW riculum & Instruction with specializations in
ideas as well as reactive by responding tOreacher-Student Interactions and Music Edu-
expressed needs. With the continued supcation from Texas A&M University. Prior to
port and input from the University com- receiving her Ph.D. she taught Jr. High and
munity, we intend to play an active partin High School Vocal Music. In higher educa-
the University's drive toward excellence tion settings, she has taught teaching methods
in teaching. courses for undergraduate education majors at
Texas A&M and worked extensively in devel-
oping and implementing training programs for
Chemistry TAs at the University of Nebraska-
Lincoln. She has written numerous journal
articles and book chapters and is currently the
editor of The Journal of Graduate Teaching
Assistant Developmerarron served as Presi-
dent of the POD Network in 1994-95. She has
been active in teacher training and faculty
development since 1972 and has been a mem-
ber of the CTE staff since 1978.

Director

Marilla D. Svinicki, Ph.D. . ,
Assistant ITA Program Coordinator

Dr. Susan Murphy

Support Staff

ITA Conference Coordinator
Ms. Claudia Snowden

SUMMARY

Computer Specialist
Mr. Steve Knoll

Associate Director &
Faculty Program Coordinator
Karron G. Lewis, Ph.D.

Coordinator of International TA
Training Program
Ghislaine Kozuh, Ph.D.

Ghislaine's Ph.D. is in Germanic Lan-
guage Pedagogy from UT-Austin. She first
came to the U.S. as recipient of a Fulbright
Scholarship to participate in the International
Teacher Development Program at UT. She
has taught Dutch and Germanic Civilization in
the Department of Germanic Languages and
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Estimated Yearly Contacts

Activity Estimated contacts
per year

Individual Consultations 50-75
New Faculty Seminar Attendees 50-60
Experienced Faculty Conference Participants 140-160
398T Courses

Class presentations made 10 (10 TAs per class)

Taping/critiques 100

Materials provided to new instructors 12-15
ITA Assessment/Orientation Participants 400

Information Network

Faculty Newsletter distributed 2300 x 4 times per year
Article requests filled 100 x 4 times per year

TA newsletters distributed (new activity) 3500 x 3 times per year
Handbooks sold or given away (5 varieties) 40-50 total each year

Special Presentations/Consultation with individual departments 10-20 per year




